Pupil premium strategy statement — Holy Family

Catholic School

This statement details our school’s use of pupil premium (and recovery premium) funding
to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detalil

Data

Number of pupils in school

425

Proportion (%) of pupil premium eligible pupils

9.7% (41 pupils)

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2022/2023, 2023/2024,
2024/2025

Date this statement was first published December 2022
Date this statement was last reviewed October 2023
Date on which it will be reviewed September 2024

Statement authorised by

Sara Benn, Headteacher

Pupil premium lead

Melissa Conlon

Governor / Trustee lead

Howard Seymour

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £61,110
Recovery premium funding allocation this academic year | £1,522.50
Pupil premium (and recovery premium?*) funding carried £0

forward from previous years

Total budget for this academic year £62,632.50




Part A: Pupil premium strategy plan

Statement of intent

At Holy Family, our aim is that every pupil, regardless of their background or the
challenges that they may face, make at least good progress and have access to a full,
rounded curriculum offer, that engages them and challenges them to become the best
possible version of themselves. We focus our pupil premium strategy on ensuring that
our most disadvantaged children have every opportunity to achieve in line with their
peers, and that they have the support available to them in the areas in which they need
it most.

We believe that high-quality teaching for all pupils has the biggest impact on raising
attainment. Children who are disadvantaged have full access to the curriculum and are
included in all lessons run by our highly-skilled teaching team. Extra adult support is
offered in all classes by trained teaching assistants. Many of our curriculum subjects
are taught by specialist teachers, who bring expertise and passion to their subject.

We have a staff member dedicated to the support of our disadvantaged children; she
works closely with parents, teachers and pupils to identify need and put appropriate,
targeted support in place. Our ‘Children’s Champion’ builds relationships with these
children and is best-placed to advise regarding which support is needed. She assesses
need on a rolling half-termly basis, ensuring that the support offered is fluid and
adaptive. Despite this dedicated role, all staff understand their responsibility for
disadvantaged pupils’ outcomes and maintain high expectations in regards to what
those who are in receipt of the pupil premium grant can achieve.

We also have highly-trained support staff who are able to target children’s need both
individually or as part as a small group. The needs of children are identified and
discussed with all adults involved at termly Pupil Progress Meetings, and appropriate
intervention groups are established. These groups are target-focused and children can
—and do - move in, out and across these groups fluidly, as and when targets are met.

The relationships we have with our families - particularly with our disadvantaged
families - means that we can have open and honest conversations regarding support
that is needed and what we can offer. Our staff have a good knowledge of other,
external support that is available which supplements what we can offer in school.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge

number

1 Oral language skills in Reception are lower for our disadvantaged pupils
than for other pupils. This slows reading and writing progress in
subsequent years.

2 Some children’s needs are complex and varied as they may also be
identified as SEND and/or EAL in addition to being eligible for PP. Some
children’s needs are supported by outside agencies such as Social
Care.

3 Barriers experienced by some of our disadvantaged pupils include
speech and language difficulties, dyslexia, bereavement and changing
family circumstances.

4 High ability pupils who are eligible for PP cannot always access appropri-
ate preparation materials for grammar school 11+ entrance exam.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Children’s needs are identified early
and met well, as tracked by our
Children’s Champion and class
teachers. Children are taught a
broad, balanced curriculum by
highly-skilled and well-trained adults.

Specialist support offered in house
where possible, with well-trained
familiar adults. Appropriate support
sought externally where needs are
more complex.

Our disadvantaged children make maximum
progress and, by the end of KS2, they
achieve in-line with all pupils nationally, for
children who do not have specific or global
learning difficulties. All children have had
access to a full curriculum throughout their
time at Holy Family.

Disadvantaged children have had their needs
identified and met by appropriate supporting
teams in school and any outside agencies.

Our disadvantaged children are
supported in their mental health,
developing emotional literacy and
resilience.

Pupils eligible for PP are emotionally resilient,
and are ready to face the challenges of
secondary school and beyond. They know
who their trusted adults are and can access
them when necessary.

Increase oral language such that our
youngest children learn to speak in

Young children eligible for PP engage in
conversation using full sentences. The focus
in EYFS is placed heavily on child:adult
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full sentences and recall initial interactions, where adults model quality
sounds. language and conversation structures are
explicitly taught. Children eligible for PP are
set targets linked to RWI where necessary.
Where appropriate children have SALT.

High ability pupils are well prepared Higher ability disadvantaged children have
for grammar school entrance exams. | had access to the appropriate preparation for
11+ admissions exam.

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £25,537.50

support. During Advent 1, CC (Children’s
Champion) spends a week in each year group,
observing individual children in receipt of PPG.
Identifies potential barriers to learning and
devises individual plan, alongside class
teacher. Appropriate interventions /support put
in place using teachers/TAs to facilitate. CC
reviews each half term and implements new
plan where necessary. CC also targets specific
children who fall into other groups — SEND and

benefit from someone being
responsible for their
progress, well-being, self-
esteem and knowing them,
what they need and
providing it.

https://educationendowment
foundation.org.uk/education

Activity Evidence that supports Challenge

this approach number(s)
addressed

All children receive teaching that is good or EEF: Ensuring an effective 1,23

better. Collegiate working, high quality CPD, teacher is in front of every

sharing of best practice and promoting class, and that every

reflective practitioners. teacher is supported to keep
improving, is the key

School-wide CPD focuses on evidence based mghredllent Ofﬁ SlIJCC.eShS];Ul

teaching strategies. (Tom Sherrington’s schoo "’.m(.j should rigntly be

WalkThrus). Teachers focus on agreed a top priority for pupil

strategies during lessons, which focus on premium spending.

behaviour and relationships, explaining and

modelling and questioning and feedback.

Teachers are coached through learning

process by DHT and Specialist Teacher.

All children eligible for PPG receive additional Children eligible for PP 1,23
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition

EAL to ensure her time is directed where it is -evidence/teaching-learning-
needed most. toolkit/one-to-one-tuition

Children’s Champion is responsible for
providing individualised support and identifying
barriers. CC meets/talks with parents to
discuss progress and any arising issues.
Disadvantaged children are an identified group
at Pupil Progress Meetings and discussed
regularly with phase leaders. CC

attends Pupil Progress Meetings to represent

this group.
_ _ https://educationendowment | 1, 2, 3
In-house ELSA (Emotional Literacy Support foundation.org.uk/public/file
Assistant) trained TA works with individual s/Publications/SEL/EEF So
pupils and groups of pupils to support social cial_and Emotional Learnin
and emotional needs. Referrals to the Mental g.pdf
Health Support Team when needs are more
complex.

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £26 120

Activity Evidence that supports this Challenge
approach number(s)
addressed

Children with SalT needs identifi_ed Approaches that focus on speaking, 1,2, 3
early on through rigorous screening | jistening and a combination of the
programme. two all show positive impacts on

. o attainment.
Elklan- trained specialist SEND TAs

lead interventions with groups of _ _
children throughout school. https://educationendowmentfoundatio

n.org.uk/education-
evidence/teaching-learning-
toolkit/oral-language-interventions

Special targeted groups for our
youngest children, aiming to close
the gap between disadvantaged
and others. Interventions focus on:
listening, attention, collaborative
play and fine-motor skills.

In-house teacher tutors 1:1 in order | Tuition targeted at specific needs 3
to close gaps (specifically in maths) | and knowledge gaps can be an

that have been identified through effective method to support low
assessments. attaining pupils or those falling

behind, both one-to-one:

One to one tuition | EEF
(educationendowmentfoundation.org

.uk)



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition

Each year, 2 x disadvantaged And in small groups:

grammar school entrance exam.

children attend Bradley Tuition Small group tuition | Toolkit Strand |
classes — small group tuition with Education Endowment Foundation |
focus on preparing for the 11+ EEF

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £ 10,975

set out in the DfE’s Improving School
Attendance advice.

Attendance officer employed to track
and improve attendance, and support

families with persistent absence.

informed by engagement with

schools that have significantly
reduced levels of absence and
persistent absence.

Activity Evidence that supports this | Challenge

approach number(s)
addressed

In-house ELSA trained TA works with https://educationendowmentfoun 1,2,3

individual pupils and groups of pupils to dation.org.uk/public/files/Publicat

support social and emotional needs. ions/SEL/EEF_Social and Emo

Referrals to MHST when needs are tional Learning.pdf

more complex.

All staff involved in Emotion Coaching Both targeted interventions and 1,2,3

Training in order to use this evidence- universal approaches can have

based approach to dealing with positive overall effects:

behaviour in the moment. Behaviour interventions | EEF
(educationendowmentfoundation
.0rg.uk)

Embedding principles of good practice The DfE guidance has been 1,23

Total budgeted cost: £62,632.50



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

We use data for our disadvantaged children with caution due to small numbers when compared
to both national and local cohorts. Nevertheless, our data suggests that disadvantaged children
are well-served at Holy Family:

At the end of their time with us, seven out of eight of our children in receipt of the Pupil
Premium Grant made at least expected progress, with two of them making more than expected
progress in reading, writing and maths. Teacher assessments, using NFER standardised tests
alongside professional judgment, showed a similar picture across other school years, with the
vast majority of disadvantaged pupils making at least expected progress in all core subjects.

Disadvantaged children accessing our SalLT intervention programmes made good progress,
and targets on their plans were met and/or adapted to enable further progress. This year, we
will be using the provision mapping tool to show a more measurable progress score.

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following
information: How our service pupil premium allocation was spent last academic
year

Last year, we had 2 children in receipt of service PP allocation. One child (Y4) was in
receipt of support by our ELSA-trained TA. The other (Y6) had 1:1 maths tuition with a
member of our teaching staff, as well as support from our ELSA trained TA.

The impact of that spending on service pupil premium eligible pupils

Progress was made in maths — reinforcement of basic mathematical concepts. TA
support continued throughout the year for both children, helping them process turbulent
family circumstances.




